Sample Lessons Grade 11 Overview

Grade 11 Overview
Focus, Hoos er Pride/

American Pride

This focus of this unit is pride in Indiana’s heritage of civic responsibility. Lessons
deal with an introduction to the representatives who drafted Indiana’s Constitution
of 1851, the development of Indiana’s flag in 1916, and the history of the
voluntary tradition, which has distinguished good citizens in America from early
times to the present.

Key | deas:

Citizens of the past made personal sacrifices and took pridein carrying out their
civicresponsibilities.

Sincethe 1850s, citizenship rightsand responsi bilities have been extended to more
people.

Indiana’ sflag representsliberty and enlightenment.

TheIndianaFag and the American flag are symbol sof our state and our nation.
Thevoluntary spirit hasdistinguished good citizensin Americasinceearly inour
nation’shistory.

Key Connections to Citizenship Education:

Good citizens:

Lessons:

1
2.
3.

awaysdo their personal best.

take personal responsibility for obligationsto family and community.
respect the national flag, the Constitution of the United States, and the
Consgtitution of the State of Indiana.

Who Created Indiana’s Constitution?
A Flag for Indiana
The Roots of the Voluntary Spirit
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Curriculum Connections:

Activitiesinthisunit will help studentsto attain academic standardsin:

Social Studies (United States History)

Citizenship and Government - Students will:

* explanandillustratethe processof expanding democracy through theextension
of citizen/individud rightsand responsibilitiesthroughout United Stateshistory.

*  describetheorganization of stateand local governments.

e identify themgor responsbilitiesof stateand local governments.

Civic I deals and Practice - Students will:
» andyzetherdationship between citizens' rightsand respongbilities.
*  recognizethenecessity for civic responsibility in order to preserveandimprove
our condtitutional democracy.

Inquiry Skills - Students will:
e useprimary and secondary resourcesto organize and makeinformative deci-

sions, draw conclusions, design presentations, and eval uate actions.
English/Language Arts (Grades 9-12) - Students will:
Communicateoraly with peopleof dl agesby:
»  working collaboratively to generateideasand solve problems.

*  expressingand substantiating their ownideas.

Writefor different purposesand audiencesproducing avariety of formsincluding:
*  gynthesisand analysisof informationfromavariety of sources.

Partners for Good Citizenship — Indiana Department of Education
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Sample Lessons Grade 11 Lesson One

Grade 11 Lesson One

Who Created |ndiana's
Congtitution?

This lesson is intended as an introduction to the study of the Indiana Constitution
of 1851. By examining a sample of the representatives to the convention,
students will gain information about life in Indiana in the 1850s and
understand that people in the past took pride in carrying out their civic
responsibilities. They also will begin to understand that, over time, civic
rights and responsibilities have been extended to more and more people.

Curriculum Connections:
IndianaStudies, U. S. Government, U. S. History.
Key | deas:

*  ThelndianaCongtitution of 1851 waswritten by citizenleadersfromall over Indiana
who represented many walksof life.

* Hoosiersof the 1850s made personal sacrificesin order to carry out
civicduties.

*  Sincethe 1850s, theright to participatein government has been extended to people
who were not represented in the padt.

Key Connections to Citizenship Education:

Good citizens:
*  respect the Constitution of the State of Indiana.
*  respect authority.

Objectives:

Studentswill:

» analyzethe characteristics of the members of the constitutional convention.

»  describethelong heritage of the Indiana Constitution.

»  describewaysinwhich citizen participation in government has changed since
the 1850s.
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I ntroductory Activity:

1.

Ask studentsif they consider themselvesto be*Hoos ers.” What doesthisterm
mean? There are anumber of stories about how this word originated in
Indiana’s past. The best definition of a“Hoosier” today is*a person who was
born or livesin Indiana.”

Ask students about the reasons that Hoos ers are proud of their state. Students
may mention sportsteams, the beautiful landscape, or Hoosier heroes. Suggest to
studentsthat they a so can be proud of Indiana sheritage of civicinvolvement.

Core Activities:

1.

Pass out a copy of the Handout on the Constitutional Convention of 1850 to

each student. Ask students to examine the Handout to determine what it is

about. They should beableto answer basi ¢ questions, which set the context for the

congtitutiona convention:

a.  Whendidthemembersof the convention gather?

b. Wheredidthey gather?

c. Whydidthey gather?

d. What categoriesof information are provided for each member of the
convention?

e. Fromtheremarksof theserepresentatives, canyoutdl if they seem proud that
they areinvolved in drafting anew constitution?\What persond sacrificesdid
they haveto makein order to performthiscivic duty?

Set up teams of studentsto look at each of the categories listed below.

Characteristic of Representatives:
age.

county represented.
occupation.

politica party.

married or single.

remarks.

S0P Q0T

Keep inmind that the handout providesonly asampling of 26 of the 156
representativesto the convention. Although theinformationisnot complete, teams
cananalyzetheir category by counting, graphing, charting, and researching the data
provided. For example, what wasthedistribution by age, and what conclusion might
thislead to? What occupationswere represented? How doesthiscompareto
today?How and why do you think theseindividua swere chosento represent their
communities? What groups of peoplewerewell represented? What groupswere not
well represented?
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Sample Lessons Grade 11 Lesson One

3.

Discusshow representatives are sel ected to address state concernstoday. How
has parti cipationin government changed sincethe 1850s?

Additional ldeas:

1.

oo

Have students research each entry in the “Remarks’ column that they don’t
understand to find its historical meaning.

Using the complete listing of the members of the constitutional convention,
available from the Indiana Historical Bureau, create a computer data base for
members of the convention, and create computer charts and graphsto illustrate
the group conclusions discussed above.

Research the history and provisions of Indiana sfirst constitution.

Research voting rightsin the 1850sand comparewith voting rightstoday.

Involve your class, or your school, in the IndianaKids' Election, which takes
place on election day in each General Election year.

Evaluation/Assessment:

Evaluate students on the basis of their written response to the question: “Who
organized Indianagovernment?’ Students should be able to draw some tentative
conclusions about the people who devel oped the Constitution of 1851. Such
conclusions should deal with the areas of the state represented, the types of
occupations practiced by representatives, and age groups represented. Studentsalso might
begin to make someinferencesabout everyday lifeduring the 1850s. They should be
aware of thefact that, according to the laws of the day, specific categories of peopledid
not havethe opportunity to participate or be represented at the convention. These groups
included women, African Americans, and Native Americans,

Home Connections;

Invite parents and community membersto participate in aclassroom panel discussion
of civicrightsand responsibilities, such asvoting and serving in public office.

Resources:

Handout: Sampleof “Membersof the Convention to Amend the Constitution of the
Stateof Indiana,” from Document Number 5, Constitutional Convention Broadside,
1850, BROADSIDES Indianathe Early Years, Palitics, Indianapolis, Indiana
Historical Bureau, 1987.

A number of publicationsand resourceson the IndianaConstitution are available
fromthelndianaHistorical Bureau. Among thesepublicationsistheitem listed above
and thefour volume publication, entitled Constitution Making in Indiana. Fora
publications catalog and pricelist, contact the IndianaHistorical Bureau, 140 North
Senate Avenue, Room 408, Indianapolis, | ndiana46204-2296, 317-232-2535.
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*  ThelndianaKids Electionisaclassroom or school-wideelection held on election
day ineach Generd Electionyear. Teaching materialsare providedto participating
schools. The programissponsored by the Indiana Department of Education, the
Newspaper in Education of the Indianapolis Star/News, the Lilly Endowment, the
Indiana State Bar A ssociation, and the Office of the Secretary of State. For informa-
tion about the program and how to participate, please call the Indiana State Bar
Association at 317-639-5465.
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Sample Lessons Grade 11 Lesson Two

Grade 11 Lesson Two

A Hag For Indiana

This lesson introduces students to the history of the Indiana flag and its meaning. It
reinforces the idea that the Indiana flag and the American flag should be
respected because they represent the highest ideals of our state and nation.

Curriculum Connections:
IndianaStudies, FineArts, U. S. Government, and U. S. History.
Key | deas:

* Indianasflagrepresentsliberty and enlightenment.

* Indiana sflagwascreated during the centennial celebration of Indiana's
statehood in 1916.

*  Thelndianaflag and the American flag are symbol s of our state and nation.

Key Connections to Citizenship Education:

Good citizens:
» adwaysdother persona best.
»  respect thenational and Sateflags.

Objectives:

Studentswill:

* analyzeaprimary source (photograph) relating to the creation of Indiana’sflag.
* explaintheoriginsof Indiana sflag.

* identify thefeatures of theflag and explain their meaning.

»  describethe story of theflag’'s designer, Paul Hadley.

» comparefeaturesof Indiana sflag to those of theflag of the United States.

I ntroductory Activity:

Ask students to draw the flag of Indiana on a blank sheet of paper. They should then
label the colors and mark the date it was created. Students might work individually
orinpairs. Tell studentsthiswill not be graded, but it will show whether they have
noticed details about the flag of our state. Offer asimple prize for the drawing that
most resembles the actual flag.
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Core Activities:

1.

4.

Ask students to study the photograph of the Indianaflag. Photographs can
provide primary source information to careful observers. Ask studentsto
closely examine the picture and then to look for cluesto answer the following
guestions:

a  Whenwasthephoto taken?

b. Who arethe peopleinthephoto?

c. Whatisthepersonontheright doing?

d. What dothefeaturesof theflag, thetorch, and the starsstand for?

Read thefollowing story, entitled “ The Story of the Indianaflag,” adapted fromthe
BROADSIDES Project of the IndianaHistorical Bureau. Thendiscusstheanswers
to the same questions discussed above.

Discuss the following gquestion: To what extent does knowing the story of the
Indianaflag lead to more interest in displaying it and more respect for its
meaning?

Comparethe symbolism of thefeaturesof Indiana sflag to that of the Americanflag.

Additional Activities:

Research the origins of the flags of other states and make comparisonsto Indiana’s
story.

Assessment/Evaluation:

With the cooperation of an elementary or middle school teacher, students might visit
aclassroom of younger studentsand tell the story of the state flag using primary documents
andtheir ownart work. Studentswill apply what they havelearned about Paul Hadley
and the Indianaflag, to create abanner cel ebrating Indiana s 200th birthday in 2016.

Home Connection:

Inviteamember of alocal veteran’sgroup or aScout leader to visit theclassto discuss flag
etiquetteasit relatesto both the American flag and the Indianaflag.

Resources:

Handout: Photograph - Paul Hadley, the creator of the IndianaFlag, and Ralph E.
Priest, astudent at Heron Art Ingtitute, Indianapolis, 1916.

Handout: “The Story of Indiana sFag,” adapted from BROADSIDES, Indianapo-
lis, IndianaHistorica Bureavl.
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Sample Lessons Grade 11 Lesson Two

Handout

THESTORY OF INDIANA'SFLAG

Adapted fromthe BROADSIDES Project
IndianaHistorical Bureau

Hoosiers were ready to celebrate. Their beloved state was going to celebrate its
100th birthday in 1916. How could this great event best be recognized?

Dedicated citizens of the state found many creative ways to answer this question.
One of the most lasting was a competition to create a state banner, sponsored by the
Daughters of the American Revolution. A Mooresville artist, Paul Hadley, submitted
thewinning design.

Bornin Indianapolis, Paul Hadley studied under Otto Stark at Manual Training
School in Indianapolis. Later, he attended the Pennsylvania Museum and School of
Industrial Artsin Philadelphiaand the Philadel phia Academy of Fine Arts. Hefirst
concentrated on designing church windows and then spent ten yearsin interior
decorating. Hetaught at the Herron Art Institute in Indianapolis for ten years. Asan
artist, he specialized in painting muralsin homesusing rural Indianascenesashis
theme.

Hisbanner design featuresatorch inthe center, which standsfor liberty and enlightenment.
Theraysrepresent thefar-reaching influence of theseideas. Anouter circleof 13 stars
standsfor theoriginal 13 states. Fivestarsinasemi-circlerepresent the states admitted to
theunion prior to Indiana. Thelarger star abovethetorch standsfor the nineteenth state,
Indiana.

The Indiana General Assembly officially adopted the banner in 1917. The selection
was the concluding act by the General Assembly in commemorating the centennial of
the state. The addition of theword “Indiana’ was the only change from Hadley’s
original design. The namewas changed from “banner” to “flag” by the 1955 General
assembly. Thelaw regarding the state flag can be found in Indiana Code 1-2-2. By
law, the state flag is always to be displayed to the right of the American flag, as
viewed by the observer.

In the accompanying photograph, Paul Hadley is seen on the | eft, along with Ralph E.
Priest, aHerron Art Institute student who is applying gold leaf to the original banner.
A copy of this photograph and related information can be seen in Paul Hadley Junior

High School in Mooresville, Indiana.

Paul Hadley (1880 - 1971) isacreative Hoos er to remembey.

169



IndianaState Library

Paul Hadley, ontheleft, watchesRal ph E. Priest, aHerron Art I nstitute student, apply
gold leaf totheoriginal Indianabanner.
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Sample Lessons Grade 11 Lesson Three

Grade 11 Lesson Three

The Roots of the Voluntary
Spirit
This lesson helps students to examine the importance of the voluntary tradition in
the civic life of their communities.

Curriculum Connections.
Socia Studies(IndianaStudies, United States Government, United StatesHistory)
Key | dea:

Thevoluntary spirit hasdistinguished good citizensin Americasinceearly inour nation’s
higtory.

Key Connections to Citizenship Education:

Good citizens:

» takepersonal responsibility for obligationsto family and community.
*  respect therights of othersto have their own religious beliefs.

*  respect one's parents and home.

Objectives:

Studentswill:

* understand the origins and the continuing influence of the voluntary spiritin
America

* understand therelationship between volunteerism and civic responsibility.

»  distinguish the independent or voluntary sector from the business and govern-
ment sectors of American society.

I ntroductory Activity:
Introduce students to the ideas of Alexis de Tocqueville.
Inthe 1830s, Alexisde Tocqueville, aFrenchman, visited Americaand wasim-
pressed by the self-reliance of Americans. He observed that Americans

often formed voluntary associationsto solve problemsrather than turning to govern-
ment solutions.
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Thisvoluntary spiritisstill astrongtraditionin America. Each year Americansvoluntarily
giveboth their time and their money to support various effortsand community needs.
Unlikemany other countries, inthe United Statestheindependent sector iscomposed of
thousands of voluntary associations, or nonprofit organizations, that providearange of
sarvicesintheareasof religion, heath, education, culture, and thearts.

CoreActivities:

1. Discusswhat America and Indianawerelikeinthe 1830s.

2. Discussthedifferencesamong thethree sectors of American society: a) thebusiness
sector, b) government, and ¢) theindependent or voluntary sector. How arethey
different? How arethey dike? Isthereoverlap?

3. ldentify thevoluntary associationsthat servetheloca community (i.e., city/town/
county). Then havethe students categorize these organizations by type (e.g., educa-
tional, hedlth, culture, arts).

4.  Digtinguish among voluntary organizationsthat servelocal, sate, nationa, or interna-
tional needs(e.g., PTA, Girl Scouts, Boy Scouts, United Way, International Red
Cross).

5. Havestudentschooseavoluntary organization tolearn moreabout. For example,
studentsmight sel ect the Red Crossor Humane Society. Activitiesmight include
researching the origin of thisorganization, doing aneeds assessment, meeting with
organizational staff, and doing asitevisit.

6. Discussthe meaning of volunteerism and itsrelationship to civic responsibility.
What aretheresponsibilitiesof the* good citizen?’ How doesthisimpact individual
choicesand rights? Have studentswrite downindividual ideasand then pair witha
classmatetodiscuss.

Additional | deas:

1. Have students do aresearch project to identify the first voluntary association to
be established in the community (city/town...).

2.  Digtinguish between organi zationsthat serve the public good and factions, such as
gangs, that dividecommunities.

3. Some scholars say that the spirit of volunteerismisdeclining in America. If
Alexisde Tocqueville came back today, would he still think Americawasa
nation of volunteers? Do you think volunteerism might be declining in America?
If so, students might consider the possible causes.

Evaluation/Assessment:

Makealist of business, government, and non-profit organizationsand ask studentsto
classify each into the three categories. Observeif students can make distinctions
among the three types of organizations. Have students respond to the following idea:
“Thevoluntary spirit has distinguished good citizensin Americasince early in our
history tothe present.”
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Sample Lessons Grade 11 Lesson Three

Home Connection:

K eep parentsinformed of the purposeand activitiesinvolved inthisunit. Some
parentsmay wish to discusswith their children the kindsof volunteer work they do
andincludetheir childrenintheseactivities. Students can show thevoluntary spirit

by helping out moreat home. Suggest that studentssurprisetheir familiesby volunteering
to do achorethat isnot normally theirsto do.

Resources:

Thefollowing booksand articles provide va uable background information:

»  Bradley, Phillips, ed. Democracy in America by Alexisde Tocqueville,
Volume 2. New York: Alfred A. Knopf, 1987. (Volume | of Democracy in America
waspublished originaly in 1835 and Volumell in 1840.)

e Patrick, JohnJ. “Civil Society in Democracy's Third Wave: Implicationsfor Civic
Education.” Social Education 60 (7) (November/December 1996):
414-417.

*  Centerfor Civic Education “What was Americalikein the 1780s?’ WWethe People:
Teacher’sGuide, Level 11 Middle School, Calabasas, California: Center for Civic
Education, 1991.-28

Photography by Deborah Beigh

SENIORSHELPING SENIORS
ZionsvilleHigh School Seniors

donatea Saturday morning to help
senior citizenswith outside chores.
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